Coordinator’s self-evaluation grid: Raising standards in literacy and mathematics (from ISP Appendix 1 – 2004)
The purpose of the self-evaluation grid is to support coordinators in recognising the current stage of development and identifying key priorities for further development across the school.

· Key area 1: Establishing priorities, analysing results and reviewing progress

· Key area 2: Continuing to improve the quality of teaching and learning

· Key area 3: Management and deployment of resources

· Key area 4: Professional development into practice

	Key area 1: Establishing priorities, analysing results and reviewing progress 

	
	Focusing
	Developing
	Establishing
	Enhancing

	1a Establishing priorities, action planning and review

	An audit of literacy/
mathematics provision, professional development needs and quantitative outcomes, in terms of standards and progress has been carried out. As a result key priorities for action have been identified.
	Using the audit, an agreed action plan that addresses identified priorities and appropriate resources has been developed and is being implemented.

	The impact of the action plan is monitored and evaluated.

The plan is refined following the outcome of evaluation.

	The school’s priorities for improving literacy/ mathematics are part of the whole-school improvement programme with clearly identified subject-specific priorities and systematic review and evaluation.

	1b Knowing about standards

	Teachers assess children’s work regularly and national/other tests are in place. There is access to relevant data on standards, e.g. baseline assessment, data on statutory and optional tests, ongoing teacher assessments and work samples. There is limited confidence in the use of this data.
	There is a systematic structure for assessing children’s work and progress. Data is starting to be used to inform judgements on standards across the school, noting patterns in children’s achievement.
	There is work across the school to moderate teacher assessments and to analyse data to inform teachers’ planning, set targets and monitor progress in a comprehensive and systematic manner.
	School assessment systems are rigorous and effective. There is close cooperation between the headteacher, staff and governors in using data to raise standards in literacy/mathematics.

	1c Target setting
	There is as yet no systematic whole-school approach to the setting of numerical and curricular targets to track children’s progress and raise standards in literacy/
mathematics.
	Teachers are supported in setting realistically challenging numerical targets for each year group. They are supported in tracking children’s progress by setting curricular targets based on a clear identification of learning needs.
	There is an effective process for setting and reviewing numerical and curricular targets in each year group. All teachers are able to use targets to track children’s progress, inform their teaching and raise standards.
	There is an effective, coherent and manageable whole-school system for setting revising targets against children’s progress.

	1d Monitoring and evaluating the development of literacy/
mathematics
	A start has been made towards monitoring and evaluating a range of aspects of subject responsibility.
	There is a clear structure for monitoring and evaluating literacy/mathematics in order to identify key priorities for improving standards of teaching and learning.
	The outcomes of the monitoring and evaluation of aspects of literacy/
mathematics are used to inform future school improvement planning.
	Monitoring and evaluating is embedded within the school improvement plan and is effective in celebrating success and identifying areas  for further improvement.


	Key area 2: Continuing to improve the quality of teaching and learning 

	
	Focusing
	Developing
	Establishing
	Enhancing

	2a Evaluating the quality of the teaching of literacy/
mathematics and giving appropriate feedback
	Classroom observations and/or scrutiny of children’s work has raised awareness of:

· the quality of teaching of literacy/mathematics across the school;
· the strengths and weaknesses of teachers’ subject knowledge.
	There is a developing programme to monitor the quality of teaching of literacy/ mathematics. Weaknesses in teaching are recognised and staff are given feedback.

Actions to be taken are identified and incorporated into the literacy/mathematics action plan or school improvement plan.
	There is a developing programme to monitor the quality of teaching of literacy/
mathematics. Weaknesses in teaching are recognised and staff are given feedback. Actions to be taken are identified and incorporated into the literacy/mathematics action plan or school improvement plan.
	There is systematic and structured evaluation of literacy/mathematics teaching across the school. The literacy hour and daily mathematics lesson are taught well.

Weaknesses in subject knowledge, and teaching and learning are being addressed effectively. There is appropriate feedback, support and related training for all staff.

	2b Support for planning; monitoring the process; evaluating outcomes
	Teachers’ weekly plans are sampled.
	Teachers are supported in their planning and given feedback to help them to moderate and amend as appropriate.
	Medium- and short-term plans are reviewed and teachers are supported in ensuring plans match the expected levels of achievement of children.
	Colleagues are supported in producing plans which are coherent, succinct and effective in addressing learning needs. Plans are evaluated in the light of learning outcomes.

	2c Using ICT to support literacy/mathematics
	Staff are aware of the need to incorporate ICT as an appropriate resource to support the teaching of literacy/mathematics.
	Staff are aware of NLS/NNS training materials and a range of other ICT resources to support the teaching of literacy/mathematics. With the ICT coordinator, the professional development needs of teachers in the use of ICT to support teaching have been identified.
	There is close collaboration with the ICT coordinator to support teachers in planning for the appropriate use of ICT in the teaching of literacy/mathematics and in monitoring and evaluating the use of ICT in a range of literacy/mathematics teaching.
	ICT is being effectively integrated into teachers’ planning for literacy/
mathematics. Joint evaluations show that ICT is being used effectively in literacy/mathematics teaching.


	Key area 3: Management and deployment of resources

	
	Focusing
	Developing
	Establishing
	Enhancing

	3a Establishing an effective learning environment
	The importance of an effective environment to support the teaching and learning of literacy/mathematics in all classrooms is recognised.
	Through classroom observations and an audit of resources, key areas for action have been identified in order to promote an effective environment which will support children’s learning of literacy/mathematics.
	A systematic plan is in place across the school to support improvement of the environment in which children learn literacy/mathematics.
	The school environment makes a key contribution to literacy/mathematics learning for all children.

	3b Deployment of additional adults
	The expertise and skills of additional adults are matched to identified needs for support in literacy and mathematics across the school.
	Support systems are developing between additional adults and teachers for planning support and reviewing the progress of individual/groups of children.
	The impact of support by teachers and additional adults is evaluated against both quantitative and qualitative learning outcomes.
	Monitoring of the impact of additional adult support shows that a difference is made to children’s attainment and progress. There is a clear understanding between the teacher and additional adult of the learning needs of children.


	Key area 4: Professional development into practice

	
	Focusing
	Developing
	Establishing
	Enhancing

	4a Identifying CPD (continuing professional development) needs
	Information about training is selected and staff are encouraged to attend relevant courses.
	Staff are helped to be more selective about the type of professional development in which they participate and relate this closely to the literacy/mathematics action plan.
	A CPD policy that relates to the individual and school needs with clear links to the development of literacy/ mathematics is in place. Most staff are committed to the policy and understand how it will impact on their own professional development.
	The planned CPD programme supports school, LEA and national priorities and meets the needs of all staff. The impact of the CPD programme is monitored and evaluated systematically.

	4b Supporting colleagues
	Resources to support colleagues in improving teaching of literacy/
mathematics are managed and organised. Individuals are supported on request to help them to improve the quality of the teaching of literacy/ mathematics.
	A planned programme of support is being developed in order to address wholeschool and individual needs.

This support programme includes trainee teachers and other additional adults.
	There is a coherent support programme in place and all staff are involved in a review and evaluation of the professional development and support they have received.

When appropriate the impact of professional development is evaluated through visits to classrooms and formal/
informal feedback.

A planned programme of support has been devised, responding to whole-school and individual needs.
	All staff are supported in developing high quality teaching and learning in literacy/mathematics.

Evaluation of the support shows a positive impact on teaching and learning.


